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NEW PATTERN OF SCHOOL EDUCATION
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The adoption of the common pattern of 10+2+3 for school and college
classes has been an important reform whose implementation has long been
overdue. The reform was first recommended, about 55 years ago, by the Calcutta
University Commission (1917-19). At that time, the Matriculation Examination,
which marked the end of the school course and also constituted an entrance
the universities, was held in different provinces at the end of 10-
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effective steps

rse to three years, not were any
age. :
on (1948-49) under the Chairmanship
of Radhakrishnan had, therefore, to take up the discussion of thﬁ.a problem once
again. After examining the problem from all points of view, this 'Comm!s‘smn

s alsd came to the conclusion that it was necessary to adopt the uniform pattern
of 10+2+3 for school and college classes. The Commission felt that this pattern

would make it possible to vocationalize the secondary stage of education so 23

to divert students into different walks of life at the end of secondary school and

thus reduce pressures on university admissions. It also felt thatthe lengthening

of the undergraduate course to three years, preceded by an intensive preparation

at the earlier stage of two years, would result in a considerable improvement of
standards in higher education. Unfortunately, steps were not taken to implement

these recommendations.

The problem came up for consideration once again when the Secondary

Educat:on Commission under the chairmanship of Dr. A. L. Mudaliar submitted

its report (1952). The stage was now ripe to re- organise school and university
educat.:or.I together, on the lines recommended by the University Education
Commission and the Secondary Education Commission and to adopta common
pattern for school and college classes. At this time, throughout India, the duration
of the post-Matriculation course leading to the first degree was uhiformly four

years and it was uniformly divided into two stages - two years of Intermediate

and two years of undergraduate education. The simplest reform would, therefore
have been to add one year to the degree course and to transfer the tv:{o years of

the I‘ntermediate course to the school stage. But for various reasons, and r:a: T.l
for financial considerations, this was not done. Instead the recomrr;endatjo Ln.)/f
the Sargent Report of an eleven-year higher secondary school followed t;: ;
three-year course for first degree was revived and the pattern of 8+3+3 =
adopted. The Intermediate course was therefore broken up into tw ik
the first year was either added to the school stage or converted(? Fiaﬁs and
university course of one year and the second year was added to thmts e
undergraduate course for the first degree to create the three-year de e two-year
This was an unfortunate decision dictated by the compulsion of i 5t
than the logic of academic reform. OF économy rather
The entire position was reviewed on - _

Commission (1964-66). It found that, as a result c;?hZ%zSis?oyn;f:ekEd ucation
Report of the Secondary Education Commission, there were at Ieasa’:f en aftfr thg
pattem; A slchools: nd colleges in the country which may be stated():;?g;rem
eralaw WS:

as the only State where the pattern of 10+2+3 had been adoptad.

with the two-year stage being located in junior colleges: The pattern of 10+2+2
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eshwhere a ten-year school was followed Dy a two
nd a two-year course for first degree; The pattern of
| Union Territory and the State of Madhya Pradesh
her secondary school was followed by a three yea:
€ and The pattern of 10 (or 11 or even 12 in some

dinthe other States where a school stage of 1010 12
years was followed by a year of pre-

for the first degree (alternatively, th

prevailed only in Uttar Prad
yearintermediate Course a
1143 prevailed inthe Delh
Where an eleven year hig

to the conclusion that, on soung academic considerations detailed in its report

tthe uniform pattern of 10+2+3 for school
and college classes in all partg of the country. The Commission was also
definitely of the view that the School stage should consist of 12 years (10+2)
and that every effort shoy|qg be made to vocationalize the higher secondary
stage so that, ultimately, 50, of the enroiments at this stage would be in the
vocational courses. The Commissio

nalso recommended a detailed programme
for bringing about these important changes.
These Proposals of the Eq

ucation Commission have found general
supportin the country. Even before the Report of the Commission was submitted,
the National Integration Committee appointed by the Ministry of Education under
the chairmanship of the late Dr. Sampurnanang récommended that, from the
point of view of nationa| integratio

n, the uniform pattern of 10+2+3 should be
adopted for schoo] and college classes in all parts of the country. This

Proposal and expressed the view that it should be implemented on a priority
basis and that, at any rate, the programme should be completed in all parts of
the country by the end of the Fifth Five ‘Year Plan. T'he Resolution of the
Government of India on the National Policy of Echatuon a}so Suppoft‘g the
uniform adoption of this pattern. The pattern has since begzq Introduced in the
States of Andhra Pradesh and Karmataka. Steps have been initiated to introduce
the pattern in the States of Maharashtra, Gu;_arat an_d West ggr]giL Szvg,ra:
other States have set up committees to examine the issue and it is oped tha

they will also follow suit il:l the near future.

oA e ConSIderation: to this series of weighty recommendations
pilegip o must_be il mittees and the steps already taken to
of important Commissions and Com
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There is an unfortunate tendency, in certain quar’ters; t(r)rrZ?ma“rj)t::j
arithmetic of the pattern (whether it is 11+ 2 + 2 or 1.1 1+h.) .;f( m\lj b
combination) as far more important than the substance of the re k acaty
consists of the vocationalization of the higher secondary stage and !mp I j( ’(; "
of standards, both in school and university education. | would like to sta ..,er
categorically that the arithmetic of the structure s of no consequence whatsoe\xle
and that even the structure of the educational system is of little importance. |
should not, therefore, look at this proposal of adopting a new pattern of schoo
and college classes on a uniform basis throughout the country either as an

arithmetical problem or even as a purely structural problem. We must regard it
as a fundamental educational reform for strengthening both the school znd
university stages of education and of making the secondary stage terminal
through a programme of vocationalization. If these basic objectives are not
emphasised and achieved, a mere adoption of some other arithmetic or 2
different structure will not serve any useful purpose. Another common
misconception is that, in adopting a common pattern of school and college
classes, we must look elsewhere for precedent,%. and support our argument
withillustrations from other countries. This is hardly necessary and in fact would
be an incorrect procedure. | have had the opportunity to study the pattern of
education in many friendly countries. | have found that there is no uniform pattern
of school and college classes in the different countries of the world, and not
even in the socialist countries whose educational systems tend to be uniform.
Each country has evolved its own pattern in accordance with its own peculiar
circumstances. It is therefore, not desirable to change our pattern of schoo and
college classes on the basis of the patterns prevailing in other countries. The
Education Commission rightly emphasised that we must outgrow this imitative
attitude and should introduce changes in our pattern slowly "
own indigenous thinking after taking into account what is h
but without being dominated by it".

Yet another misunderstanding, which is often Propagated by certain vested
interests is that the adoption of the new pattern will adversely affect the interests
of school and college teachers. Nothing can be farther from truth. The school
teachers have everything to gain by the adopthn of the pattern because more
posts will be created at the school stage at hlgher Ieyels. Eveq the college
teachers have nothing to lose because we have insisted that in spite of a
t m/ orary setback in enrolments, there shoulc} be no retrenchment. The setback
'e Paial ts also will be more than made up in three or four years by the natural
::;2:;':?; gﬁ?ﬂméms that will necessarily take place from year to year. What
S m@rer}mp?ﬂamv the teachers in higher education will have much better

on the basis of our
appening outside,
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iob satisfaction pecause of the qualitatively better students that will now be
,entering the univerS\tz‘ éy;tg}nv.1o+2 SATTERN OF SGHOOL EDUCATION
WHY & HOW QF T Jintment of Calcutta University Commission in 1917,
It was with tr;esa;;ler Commission, that for the first time -the |dea_of~an
popu\af\y known ire formed an important part of discussion_. This commission
educational struc sividing line between the University anFi se_acondary
recommended tha p— ; tthe Intermediate Examination rather

rses should more properly be drawn a : |
f::n ot the Matriculation. The Commission desired the Qoverqment to Zsﬁabluslw
Intermediate Colleges which would provide m_structlons in Artj cnencbeé
Medicine, Engineering etc. A faint re-echo of this 58 years old idea may

discerned in the proposed New Pattern. The 30 years between the Sgd!ei
commission and the independence, chronicled several recommendations
emanating from various academic forums and were mainly intended to angwer
the then existing needs and for welfare of the masses. The Hartog Committee
in 1929 recommended the branching off of more students into industrial aqd
commercial channels at the end of the middle stage. The Sapru Committee In
1934 recommended diversified courses atthe secondary stage-one for entering
the University and the other for getting into the Vocational stream. The University
Education Commission (1948-49), the first Education Commission in
independent India, thought it unfortunate that the importance of Intermediate
College in educational system of India had not been realised and recommended
that the admission to the university should be preceded by 12 vears of schooling.
The objective was to raise the standard of University Education.

The Conference of Vice-Chancellors (1962), the Al India Council for
Secondary Education (1963), the Conference of State Education Ministers
(1964)--all recommended a 12-year course of schooling before admission to a
3-year degree course. as the goal towards which the country must move.
Philosophy & Need

The Education Commission of India (1966) emphasised that there is a
direct !lnk betwegn gducatlon, national de\{e|opment and prosperity and stated
that th.ls canbe wtalls'ed'only when the l\_latl.onal system of education is properly
organised, both qualitatively and quantitatively. This Commission also pointed
out that the existing system of education was largely unrelated to the life, needs
and aspirations of the pepple and there was a wide gulf between its contents
and purposes as well as interests of National development. One of the maj
weaknesses of the present educational system is that secondary educatio naxfi?sr
students for college and almost unfits them for everything else.

In any well designed National system of educati
SR lon, secondary educati
must have two specific objectives: to prepare a student for the U nir\yersity itlrot‘;
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Abstract
This research paper is a exploratory survey research based on various facilities like infrastructural facilities, transportation
facilities and other facilities existing in various school of Jharkhand in relation to inclusive education. It was found that
transport facility is only available in private schools. Schemes and scholarships are only available in state government and
kendriya Vidyalaya school.

Keywords: inclusive education, infrastructural facilities, transport facilities, schemes and scholarship .

Introduction

One of the greatest problems faced by the world today is the growing number of individuals who are excluded from
meaningful participation in the economic, social, political and cultural life of the society. The Universal Declaration of
Human Rights (1949), the United Nations General Assembly Charter (1959) and the United Nations Convention on the
Rights of the Child(1989) all acknowledged education as a human right. The Salamanca Statement and Framework for
Action on Special Needs Education (1994) suggested “inclusion” in mainstream education to be the norm so that all children
have the opportunity to learn. The Salamanca Statement and Framework for Action (1994) asserts that:” Regular schools with
inclusive outlook are the most effective means for eliminating inequality and building an inclusive society and achieving
education for all”. The Millennium Development Goals (MDG) endorsed at the UN Millennium Development Summit
(September 2000) targeted the eradication of extreme poverty and hunger and the achievement of universal primary
education as its first two goals. Inclusive Education offers a strategy for reaching disabled children and adults and other
marginalized or at risk groups, who normally constitute the poorest of the poor in developing country.

According to the 2005 Global Monitoring Report, “Education should allow children to reach their fullest potential in terms of
cognitive, emotional and creative capacities”. Education for All means ensuring that all children have access to basic
education of good quality by creating an environment in which learners both able and enabled to learn can learn. Such an
environment must be inclusive, effective, friendly and welcoming to all learners. The Education for All (EFA) Global
Monitoring Report (2008, 2009) sends a warning to governments that goals of EFA can’t be met by 2015 if the problem of
inequality in education is not dealt properly, as education leads to an empowered and fulfilled life. The Education for All
(EFA) Global Monitoring Report (2008, 2009) sends a warning to governments that goals of EFA can’t be met by 2015 if the

problem of inequality in education is not dealt properly, as education leads to an empowered and fulfilled life.

Materials and Methods

Objectives of the Study

1. To study the various infrastructure facilities available for differently able children in schools, 2.To study the transportation
facilities available for differently able children in schools, and 3.To study various schemes and scholarship subsidy offered to
the students incoherent with inclusive education.

Research Questions

1.What are the infrastructural facilities available for differently able children?, 2.What are the transportation facilities
available for differently able children?, 3.What are schemes and scholarship facilities available for differently able children?
The study is delimited to twenty five kendriya Vidyalaya Schools (central government schools) twenty five Private Schools
and twenty five state government schools of Secondary level of Jharkhand.

Tools are the instrument and with the help of which, objectives of the study can be assessed. For the present study, the
following tools are used:-

1.Interview schedule for headmaster/ mistress, 2. Observation schedule cum checklist.
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Results
1. Status of School Building Facilities Available (In Percentage)
School building Central Govt. Schools State govt. Schools Private Schools
Ramps 100% 0 60%
Ramps parallel to stairs 20 0 0
Wide entry at school gate 60 0 20
Large play ground 100 100 60
Wide corridors 40 0 60
First floor accessible 0 0 0
Sign boards 40 0 80
Drinking water facilities 100 0 100
Potable water facilities 100 0 100
Accessible toilet 60 0 20
2. Showing Status of Transport Facilities in Government Schools and Private Schools (in percentage)
Transport Facilities Central State Private
Govt. Schools Govt. Schools Schools
Own Transport facilities 0 0 100
Buses Route till entry of school building 0 0 60
Buses with wide door ways 0 0 20
Special transport system for special children 0 0 0
3. Showing Various Classroom Facilities Available in Government Schools and Private Schools (in percentage)
Class Room Facilities Central Govt. Schools State_Govt. Schools Private Schools
Spacious classroom 80 0 60
Adequate natural light 80 0 80
Artificial lighting 60 0 80
Benches accessible by all 20 0 20
Space for wheel chair 0 0 0
4. Showing Status of Special Facilities Available in Government Schools and Private Schools (in percentage)
Private Schools
Special Facilities Central Govt. Schools State Govt. Schools
Medical room 80 0 60
Counseling Facilities 20 0 60
Special education teachers 0 0 0
5. Showing Status of Various Provisions to Promote Inclusive Education System in Government schools and Private Schools (in percentage)
Special Provision for Differently Able Children Central Govt. Schools Private Schools
State Govt. Schools
Free Education 100 100 0
Scholarship 100 100 40
Discussion

1.A good infrastructure facility is present in none of the school inspite of few central schools which have few infrastructural
facilities which can be assessed by the differently able children.

2.No transport facilities are available in central schools and state government schools, where as in private schools they have
the transport facilities but cannot be accessed by differently able children.The playground, toilet and water facilities are not
accessible in all the schools.

3.The percentage of classrooms accessible in the samples is very low with few existing facilities but cannot be accessed by
differently able children.

4.The provisions for inclusive education for differently able children are only present in state government and kendriya
Vidyalaya.

Conclusion

Inclusive education is mostly discussed in terms of awareness and attitudinal aspect rather than practical outlook. It can be
state now without physical infrastructure facilities and availability of supporting staff it will be difficult to bring children with
special needs or differently able children with normal children under the same roof.
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Abstract

The cosmic and societal changes have mfluenced the lives of the young generation. Youth are considered
as the most powerful members of the society due to their physical and intellectual capacity. But it is seen
that most of the youth are unable to utilize their potentials in a proper way due to the different issues in the
society. To analyze and understand the social skills of higher secondary school students the reviews on
social skills were reviewed. Social skills reviews were reviewed and categorized nto five categories which
influence the home and School environment, students’ self-concept, the mmportance of social skills, the

strategies to develop social skills of students at last it brings changes.
Key words: Social skills and Higher secondary students.
Introduction

Education is a continuous process of inner growth and development which starts from womb to tomb. Tt
brings harmonious change in the mnate powers of human being it also brings personal, social, moral,
cultural, economic, national and international development. Adolescence is a stage of psychological change

and maturation. This stage is also called identity development.

Human beings communicate with each other through the skills which are defined as social skills. In
addition to maintain social order, psychological health of the people and establishing positive relationships
with other people depending on the social skills. Social skill helps an individual to develop a positive and
healthy adult relationship with family members, peers, society and community. The students who are
supportive and mature attain higher achievement. Social skills include peer relations, non-verbal

communication conversational skills, assertiveness, curiosity, cooperation, confidence, empathy, self-
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management, initiating, developing and continuing the interpersonal relationships, assertiveness,
expressing yourself, interpersonal conflict resolving, controlling the anger, problem solving, decision

making, speaking and listening skills etc.

Human development and social changes in the world today are forcing mankind everywhere to accept that
there 1s a necessity for studying the problems of adolescents. As they mature, adolescence Social Skills are
called upon to form and maintain relationships not only with. Social Skills are behaviors that promote
positive interaction with others and the environment Social skills have been defined as the ability to
express feelings or to communicate interests and desires to others. Well-developed social skills can help
students to develop strong and positive relationships, succeed in school, and begin to successfully explore
adult roles. Social skills support and develop the healthy relationships with family members and peers. The
present study is an attempt to find social skills of higher secondary school students. Social skills are

essentially survival skills that would allow a person to wade through the world.

Objectives
The objectives of the study:

1. To make an extensive literature review on the Social Skills
2. To analyze and understand the influence of home and School environment, students’ self-concept,
the importance of social skills, the strategies to develop social skills.

3. To find out the gaps from the review of literature on Social Skills.

Importance of the review of related literature

By reading many different studies the researcher will acquire the current knowledge regarding proposed
study to conduct the research. The comprehensive review of the literature is very important for the

researcher:

It helps to gain an opinion about the important aspects of the research topic.

It endows the researcher to identify data sources used by other researchers.

It enables the researcher to become familiar with the style of writing the paper.
It gives an insight regarding the research tools and instruments,

It develops the 1deas for further research.

It prevents from repeating the same errors that have been done in previous studies.

N s WD

It capacitates to create own reading and critiquing strategy.

IJRAR22A1485 | International Journal of Research and Analytical Reviews (WRAR) www.ijrarorg | 933



© 2022 IJRAR January 2022, Volume 9, Issue 1 www.ijrar.org (E-ISSN 2348-1269, P- ISSN 2349-5138)

8. It provides an up-to-dated understanding of the subject and its significance to practice.
9. It helps to identify the methods used in previous research on the topic.
10. It advances the researcher to answer the questions of research.

11. It provides comparisons for own research findings.

The reviews of the social skills are divided into five categories:
1. INFLUENCE OF HOME ENVIRONMENT

Parents play an important role in teaching social skills to their children. In some of the cases children
learn these skills by themselves. They don’t need anybodies help. For those children who need help,
parents can provide them different types of books available in the market. Parents can teach them
directly by molding and providing opportunities to practice new skills. Parents should encourage and
praise their children for learning new skills. Lata (2015) in her study on the Impact of Parental
involvement on the Social Skills of Middle School Students revealed that the low involvement of the
parents affected negatively to their children and the parents who were highly involved with their

children helped them to improve the social skills

2. INFLUENCE OF SCHOOL ENVIRONMENT

School is the place where students spend their time with the teacher and peers. Therefore, school is the
natural and perfect place where the students can learn social skills easily. Teachers don’t need to teach
social skills in the classroom but they need to provide the opportunities to the students to improve their
social skills. Teachers should be alert and vigilant towards those students who are tested and bullied and
rejected or ignored by their peers. Teachers should cooperatively work with the parents to prevent
students from humility, embarrassment and distress which befall the children. Teacher needs to identify
the strength and weaknesses of the students and create an environment in which diversity 1s accepted
where they can enhance all the social skills. There are some studies conducted to check the school
environment to develop the social skills of the students. The social skills intervention reduces the
negative social behavior and improves positive social behavior (McDaniel, 2017). The school
environment develops life skills like communication, critical thinking, creativity, self-awareness,
decision-making, problem solving, empathy, and interpersonal relationship, coping with stress and
coping with emotion (Singh and Sharma, 2016). Social skills expression of senior high school age
students in physical education classes was found that 17—18 years old students have higher rate of social
awareness abilities, while 15-16 years old students have higher rate of empathy abilities and girls have a

higher rate of communication and empathy skills in physical education classes than boys (Arturas,
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2015). Academic achievement among school students reveals that the academic achievements have
significant dependence on social skills (Devi and Chahar, 2015). The soft skills are an important
developmental point which influences and provides a positive outcome for students. In addition,
integrating soft skills within classroom management is useful for instructors and does not negatively
interfere with the curriculum. Educators can use the classroom management model to lead students for a
better understanding of soft skills needed in the society and ultimately leading them for positive social
change by preparing them for life after high school (Doyon, 2014). The Awareness Training Model in
commerce had a significant positive effect on social skill of XI class students (Bhandari, 2012). Life
skills and academic anxiety of secondary school children assess the relationship between gender and
type of school. There was no significant difference in academic anxiety between boys and girls of
government and private school also there was no significant difference in life skills of boys and girls. It
was found that students from private schools have better life skills than government school students

(Garg, 2011)

3. INFLUENCE OF STUDENTS SELF CONCEPT

Social skills are considered as a perfect way of performing actions. It appears in all areas of the human
behavior and activities. Social skills are interpersonal and intrapersonal abilities like self-understanding,
self-esteem, self-regulation, self awareness, self evaluation and self control. Social skills are personal
characteristics which are manifested in personal behavior. Janapati (2013) examined social skills to
know the influence of social skills, achievement motivation and self concept in predicting the academic
achievement of secondary school tribal students of low literate tribal district of Andhra Pradesh. The
suggestions are categorized under: (a) Social Skills of Secondary School Tribal Students, (b)
Achievement Motivation of Secondary School Tribal Students, (¢) Self-Concept of Secondary School
Tribal Students and (d) Subject wise and overall Academic Achievement of Secondary School Tribal
Students. Khera & Khosla (2012) studies the core life skills of adolescents in relation to their self
concept developed. The study revealed that there was a positive co-relation between Core Affective Life
Skill and Self Concept of adolescents which means those who posses these essential skills were better

confidence in all aspects.

4. INFLUENCE OF THE IMPORTANCE OF SOCIAL SKILLS

Those who possess social skills can have successful career and successful personal life. They can be
able to communicate relate and connect with other people. Therefore, this skill is an essential skill
which establishes friendship and navigates to get better degiee of satisfaction. It helps students to set

their goal, to have self control and builds a positive relationship with peers. It develops self awareness
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and emotional management skills in students. It prepares them for future life. There are some important
skills which can be developed and taken care by the students: (1) Listening others, (2) Eye contact
while talking to others, (3) Good manners, (4) Sharing things, (5) Following the directions of others, (6)
Co-operation with others, (7) Respecting others etc. Developing all these social skills have some
advantages in human lives are: (1) Gives greater efficiency — it helps students to convey their message
politely, it also decreases stress which students take due to the pressure of their school tests and
examinations. (2) Better communication — connecting and relating with different people, working and
studying in a team leads the students for good friendship and relationship. It helps them to face
audience to have good communication. It develops debating skills in them. (3) Healthy relationship — it
creates good and healthy relationship among classmates. It decreases negative effects of stress and
increases happiness and satisfaction in life. It helps to build healthy relationship with peers, society,
family and teachers. (4) It Gives advanced career — Students come out from the isolated zone and
develop their social skills to achieve their goal. (5) Happiness — getting along with the people and
understanding them opens the career and personal related doors. Prajapati, and et.al (2017) have
stressed upon the significance of Life Skills Education because adolescence is a period when the
intellectual, physical, social, emotional and all the capabilities are developed very high, but most of the
adolescents are unable to utilize their potential due to various reasons. They face many current
problems such as global emergency, famines, poverty, suicide, population explosion as well as other
issues like alcoholism, drug abuse, sexual abuse, smoking, juvenile delinquency, anti-social acts, ctc.
that have an adverse effect on them. This present challenge requires quick and effective responses from
the society responsible for the education system. Therefore, life skill education has become essential for
the students. It will bridge the gap between basic functioning and capabilities of students. It will
strengthen the abilities of an individual to meet the needs and demands of the present society.
According to Sherawat (2016) the global and societal changes have influenced the lives of young
generation. Youth are considered as the powerful members of the society due to their physical and
intellectual capacities. Life skills education allows the children to get along with others, it enables to
adjust with the environment and make responsible decisions. Singh and Sharma (2016) focused on the
Life-Skill Education and its importance which equips students with abilities for success and meaningful
contribution to the society. Life skills education develops communication skills, critical thinking,
creativity, self-awareness, decision-making, problem solving skill, empathy, interpersonal relationship,
coping with stress and coping with emotion- life skills. Cortez (2014) found some important soft skills,
namely, 1) conversational skills, 2) courtesy, 3) flexibility, 4) integrity, 5) interpersonal skills, 6)
positive attitude, 7) professionalism, 8) duty, 9) team work, and 10) commitment. Kumar (2015) proved
that the Soft Skills are an important aspect leading to the success of a person in all spheres of life.

Majid and et.al. (2012) soft skills education is important for Career Success and useful for social
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